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Carousel of IDEAS Task-Based Collaborative Activities
Activity 1: Scavenger Hunt 
Kit Exploration
With a partner, complete the following “scavenger hunt” using either the Set 1 or Set 2 Carousel of IDEAS Teacher’s Guide:
1. How many sets are there in the Carousel program?

2. What proficiency levels are covered by the green set?
3. What proficiency levels are covered by the blue set?
4. Why is the program organized in this way? In other words, why do we NOW group English Learners homogeneously by proficiency level?
5. Look at the front cover. Find the icons representing the different language domains. What language domains are developed by the program?
6. Read the program philosophy on page 4 and discuss it.
7. Read page 5. What are the four skills that are emphasized in all the lessons?

8. Read pages 6-9 and list the components for the set.

9. Skim the program features on pages 10-27 (Set 1)/10-25 (Set 2) and describe how the units are organized.
10. Read pages 28-29 (Set 1)/26-27 (Set 2) about placing students in the Carousel program. How are students placed into the Carousel program?
11. Read page 29 (Set 1)/28 (Set 2). Discuss the learning principles teachers should keep in mind in order to develop effective lessons.
12. Read pages 30-31 (Set 1)/29-30 (Set 2). What research-based principles provide a positive learning environment?

13. Read Incorporating Student’s Cultural Heritage and Involving Family on page 31 (Set 1)/30 (Set 2) and discuss the note at the bottom of the page.
14. Read pages 32-33 (Set 1)/31-33 (Set 2). What types of formative assessments are there in Carousel? What types of summative assessments are built into Carousel? What are the two options for end-of-chapter testing?
Activity 2: Scavenger Hunt 

Unit, Chapter, and Lesson Exploration

Using page 34 as a guide and based on the proficiency level you will be teaching this year, you will explore a unit of instruction. You will later use this same unit to plan for a lesson in the next activity.
1. Select a unit.
2. What is the proficiency level of the unit?

3. How many chapters are there in the unit?

4. What is the focus of the unit? (See the bottom of the unit’s title page.)
5. Browse the learning objectives for the unit on pages following the unit opener.
6. Within the first chapter, find the following:

· Target Vocabulary Words & Phrases
· Content Emphasis
· Reading Selections
· Enriching the Classroom Environment
· Assessing Student Progress
· Key Objectives
7. Within the first lesson, find the following:

· Establishing an Instructional Base Line
· Teacher’s script highlighted in green
· Material box titled “You will need”
· Presentation: Explain the purpose of this part of the lesson plan
· Practice: Explain the purpose of this part of the lesson plan
· Apply and Extend: Explain the purpose of this part of the lesson plan
8. At the end of the first chapter, find the following:

· Options for End-of-Chapter Testing: What are the two options for end-of-chapter assessment?
· Make It Stick! and Sponge Activities
Supplemental Products to the Carousel of IDEAS Program (for Carousel Premium only)
Lesson Plan Flow Charts (Questions below refer to either the Set 1 or Set 2 LPFC book)
1. Read the bottom of page 4 of the introduction. In a nutshell, what are the Lesson Plan Flow Charts?
2. How are they organized? By grade-level?
3. Read the about features and usage of the charts on pages 5-7. How do the charts interface with the big spiral-bound teacher’s guide?
4. What are the key components reflected in a chapter?
5. When would you be likely to use just the Lesson Plan Flow Charts?
Frames for Fluency (Questions below refer to either the Set 1 or Set 2 FFF Teacher’s Guide) (for Carousel Premium only)
1. Read the first paragraph on page 5 of the Frames for Fluency Teacher’s Guide. How would you describe Frames for Fluency?  
2. What is the framework for using the frames?
3. Read about the practice routine on pages 18-19. What basic routine can you use to foster student interaction with the frames?
4. Read page 22. Can the frames be recycled with different vocabulary? If so, how?
5. Read about the suggested ways to extend the frame practice on page 23. How would you take the frames from oral practice into a written activity?
Carousel Testers (sold separately; optional supplemental assessment)
There are separate Testers for K-1 and 2-5 students. The questions below refer to the Grades 2-5 Tester Examiner’s Manual.
1. Read the introduction on page 5 of the Tester Examiner’s Manual. What is the purpose of the Carousel Testers end-of-chapter tests?  

2. What language domains are covered in the tests?

3. Read page 6. What part of the test is administered individually to students?

4. Read the section on Scoring on page 9. How is the individually administered section scored? How are the other sections scored?
5. Turn to Appendix A on page 110. How do you choose the appropriate placement test for a student? If a student scores 10 points on the L/S section and 12 points on the R/W section, where do you begin instruction for that student in the Carousel program?

Activity 3: Lesson Planning

On the following pages, you have a blank lesson planning template and a model of a completed template for each set.  This template will help teachers organize a whole chapter in preparation for teaching that chapter over a two to three week (10 sessions) period of time. At a glance, you will organize what to set up, review, construct, collect, and copy. This pre-planning process prior to executing the lessons on a daily basis is minimal planning but worth the time for rich and polished lessons. 

Based on the proficiency level that you are teaching this year, select and plan a chapter using the template. Review the samples on pages 5-8 before you begin.
Lesson Planning Template for Carousel of IDEAS
Set: 

Unit: 
_ 
Chapter: 



Topic/Theme: 





1.
Set up pocket chart with picture & word cards, theme pictures, and sentence frames
a) Target Vocabulary (place post-it notes on the back of P&W cards to elaborate when introducing vocabulary)  

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


b) Theme picture(s): 

c) Target sentence frames from Frames for Fluency: 

d) Other materials: 

e) Literature book: 

f) Collect books about: 

g) Other materials to create topic-rich environment: 

h) Other parts of speech: 

 

i) Academic vocabulary: 

 

2. Explicit forms and functions covered in the chapter:
3. Construct/Collect/Copy
· Construct: 

· Collect: 

· Copy: 

4. Other supporting notes and ideas:

SAMPLE—Set 1
Lesson Planning Template for Carousel of IDEAS
Set: 1_

Unit: 4__ 
Chapter: 4, Animals from All Over
Topic/Theme: 
Zoo Animals



1. Set up pocket chart with picture & word cards, theme pictures, and sentence frames
a) Target Vocabulary (place post-it notes on the back of P&W cards to elaborate when introducing vocabulary)  
Example: This is a bear. See how big the bear is. He has a very shaggy brown coat. Notice his short curly tail even though he is so big. Do you know that a bear eats everything? An animal that eats everything (plants and even other animals) is called an omnivore so we can say that a bear is omnivorous.
	bear
	parrot
	gorilla
	

	snake
	giraffe
	alligator
	

	hippopotamus
	elephant
	lion
	

	fox
	kangaroo
	tiger
	

	zebra
	penguin
	wolf
	

	camel
	deer
	
	


b) Theme picture(s): #17

c) Target sentence frames: U4F45-56

d) Other materials: Transparency 39

e) Literature book: May I Bring a Friend?

f) Collect books about: zoo animals

g) Other materials to create topic-rich environment: zoo animal related posters

h) Other parts of speech: 
Descriptive Adjectives—to accompany noun vocabulary that start with the same sound as in sneaky snake/big bear/large lion/huge hippo/enormous elephant/tired tiger/pretty penguin/watchful wolf/caramel-colored camel/kind kangaroo/furry fox/darling deer

Prepositions—near, far, alongside, toward

i) Academic vocabulary: Science-related vocabulary—habitat, grassland, forest, savannah, desert, Arctic, continent, mammal, fact, opinion

2. Explicit forms and functions covered in the chapter

· Naming things using plural marker: –s, –es, –ies, irregular (wolves, deer)

· Answering questions about possessions with possessive marker: ‘s and s’ (Whose bear is this? It is Jose’s bear).

· Making statements using this is/these are
· Responding to commands with prepositions:  near, far, alongside, toward
· Connecting ideas using conjunctions (because), e.g., The giraffe can reach the top of the tree because it is very tall.
· Answering why questions using because, e.g., I want to go to the zoo because I want to see a __________. (any zoo animal)

3. Construct/Collect/Copy
· Construct: Drawings of various habitats


· Chart of regular/irregular zoo animal nouns (TG 595)
 
· Chart of prepositions: near, far, alongside, toward

· Collect: Zoo animal books, plastic miniature animals


· Copy: From Resource Book—Activity Sheet 209-219, Template I, W, KK, Activity Pictures


· Make sequenced Action Book “Riding to the Zoo on a Bus” 


4. Other supporting notes and ideas:
Discussion prompts:

Who has been to the zoo?  

Who did you go with?  (Discussion)

What zoo did you go to?

What animals did you see there?

Let’s pretend an Imaginary Trip:  What animals might we see at the zoo?   

How might we go to the zoo?
Sequenced Action Story: Pretend or a real trip to the zoo

Riding on the Bus to the Zoo.  (Sequenced Action Story) 
Get on the bus.

Look for a seat.

Sit down.

Ride to the zoo.

Get off the bus.

Pay your money at the entrance.
SAMPLE—Set 2
Lesson Planning Template for Carousel of IDEAS
Set: 2

Unit: 7
 
Chapter: 4, Splendid Swimmers
Topic/Theme: 
Marine Animals
1. Set up pocket chart with picture & word cards, theme pictures, and sentence frames
a) Target Vocabulary (place post-it notes on the back of P&W cards to elaborate when introducing vocabulary)  
Example: This is a starfish. It lives in the ocean. See how it is shaped like a star. Notice it has five points.  These points are its arms. It has five arms but no legs. If you feel the outside of a starfish, it is very rough. Find something in the room that has a rough surface like the starfish. Feel it. It is not smooth but rough.   

	whale
	shark

	shell
	sea turtle

	lobster
	starfish

	sea horse
	dolphin

	octopus
	

	seal
	


b) Theme picture(s): #28 & 29

c) Target sentence frames: U7F45-67, Predicting pattern: “I think this book will be about ____ .  (Carousel TG p. 504, Frames for Fluency: Set 2/LC1).  Confirming predictions pattern “My prediction was/was not correct because…” (Frames for Fluency: Set 2/LC7)

d) Other materials: Transparency 28

e) Literature book: McElligot’s Pool

f) Collect books about: marine animals

g) Other materials to create topic-rich environment: marine animal related posters

h) Other parts of speech: 
Descriptive Adjectives—to accompany noun vocabulary (see #5)

Phrasal verbs

i) Academic vocabulary: Science-related vocabulary—fish, mammal, crustacean, reptile

2. Explicit forms and functions covered in the chapter

· Describing marine animals using complex/compound sentences (relative clauses) 

· Expressing mood using modals: might, should, would, could

· Describing actions using phrasal (two-parts) verbs, e.g., put down

· Predicting using future tense as in “I predict ____ will . . .”  

· Confirming predictions using “My prediction was correct because…

· Renaming people using each other.
· Describing how using too + adverb, (e.g., too slow)

3. Construct/Collect/Copy
· Construct: Mammal vs. Fish Chart (Mammals: air/birth alive/milk for babies/Hair and lungs; Fish: water breathe/gills/scales/fins; TG 499)

· Chart of Modals: might, should, would, could (TG 497)

· Transparency 28--phrasal (two-parts) verbs, e.g., pick up/put down (TG 501)

· Graphic Organizer for Whale: mammal, huge, live in ocean, eat fish and plankton, not a fish  (TG 495)

· Collect: shells/starfish/other marine animals

· Copy: From Resource Book—Template 4, D, E, EE, HH, Activity Sheets #143-147, Activity Pictures
· Make sequenced Action Book “Riding to the Zoo on a Bus” 


5. Other supporting notes and ideas:

Discussion prompts:

Who has been to the beach/aquarium?  

Who did you go with? 
What beach/aquarium did you go to?

What marine animals did you see?

Sequenced Action Story: Pretend/Make a trip to the aquarium

What marine animals might we see at the aquarium? 
How might we go to the aquarium?

Riding the Bus to the Aquarium (Self-created TPR Story using phrasal verbs) 

Get on the bus.

Look for a seat.

Sit down.

Ride to the aquarium.

Get off the bus.

Pay to get into the aquarium.

Other Activities: Dictionary/Zoo book
Prior to this inservice training, how would you have assessed your knowledge of the program, your ability to use it, and your confidence in using it?  Now, that you have been trained, how would you reassess yourself in the same three areas: familiarity with the kit, comfort in its use, and confidence in lesson planning?  Did you grow in all three areas?  If you did, what helped you the most? The least? 
Carousel of IDEAS Self-Assessment
	I am familiar with Carousel of IDEAS.


	
	
	
	

	I feel comfortable teaching lessons from Carousel of 
IDEAS.


	
	
	
	

	I feel confident planning lessons in Carousel of IDEAS.

	
	
	
	

	
	Disagree
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	Somewhat Agree
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	Agree
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	Strongly Agree
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Note: Special recognition to a team of teachers in the Mountain View Whisman School District for their participation in the development of these task-based training activities in conjunction with Dr. Connie Casagranda Williams.
A Quick Assessment of the Carousel of IDEAS Program
Directions:  Choose the correct answer by circling the appropriate letter. 

1. How is instruction in Carousel organized?

a. by content area
b. by grade level
c. by proficiency level
2. What is the infrastructure of the lesson plans?
a. a gradual release of responsibility 

b. student-driven tasks
c. teacher modeling and remodeling 
3.  How would you describe the methodology of Carousel?

a. the Natural Approach

b. Total Physical Response

c. systematic and structured ELD
4.  When should English learners be grouped heterogeneously?

a. in the cafeteria
b. in the ELD class 
c. for the instruction of daily content
5.  How should forms and functions be taught according to the philosophy of Carousel?

a. implicitly
b. explicitly 
c. never highlighted
6.  What differentiates Carousel Set 1 and Set 2?
a. the proficiency levels served
b. the structure of the lesson delivery
c. the summative and formative assessments
7. What is the breakdown (infrastructure) of the Carousel program for each of the proficiency levels?

a. from proficiency levels to units of instruction, to chapters, and to the lessons in each chapter

b. it varies according to Set 1 and Set 2

c. reading and writing activities initiate the lesson structure

8.  What is the rationale for grouping students by proficiency level in Carousel?
a. to allow students at the same level to collaborate 
b. to make it easier for students to learn with peers
c. to target the language needs of students at the same proficiency levels for the systematic delivery of the forms and functions 
9.  What are the Lesson Plan Flow Charts?

a. supplemental lesson plans if time permits 

b. written activities organized by levels

c. minimized lesson plans for the teacher to operate on a daily basis once the chapter has been preplanned in the TG
10. Why is Frames for Fluency a valuable tool for teachers with or without the core Carousel program?
a. a way to teach just vocabulary

b. a way to practice and reinforce the language forms and functions explicitly 
c. a way to ease students into the language
11. What types of assessment are included in Carousel?

a. formative assessments only


b. summative assessments only


c. formative and summative assessments
12. How do you assess students’ mastery of a chapter’s learning objectives?


a. use the Listening and Speaking oral evaluation in the Carousel Teacher’s Guide followed by the Reading & Writing chapter tests in the Resource Book 


b. use the end-of chapter tests in the Carousel Testers

c. use either a or b above
13. What sections of the Grades 2-5 Carousel Tester are individually administered?

a. all sections are individually administered


b. only the part where students answer by speaking 


c. none of the sections are individually administered
14. How are students placed using the Carousel Testers?

a. administer students a placement test and place based on the results of the placement test


b. conduct an oral interview with students and place based on your judgment of their oral skills


c. all students start at Unit 1 regardless of their proficiency level or ability
15. Where can you find the answers to the questions in the Carousel Testers?


a. in the Resource Book


b. in the appendix in the Carousel Testers Examiner’s Manual

c. answers are not available; you will have to create your own answer sheets
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